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Access This Presentation 



● If you had to describe the ‘work’ your principals do, what words 
would you use? 

● As Board members, what do you expect of your principals?

Engaging our Preconceptions  



Do Principals Really Matter?  
Exploring the research behind this leadership role



Impact of the principal 
“Across six rigorous studies 
estimating principals’ effects using 
panel data, principals’ contributions 
to student achievement were nearly 
as large as the average effects of 
teachers identified in similar studies. 
Principals’ effects, however, are 
larger in scope because they are 
averaged over all students in a 
school, rather than a classroom.”

Grissom, J. A., Egalite, A. J., & Lindsay, C. A. (2021). 
How principals affect students and schools. Wallace 
Foundation

https://www.wallacefoundation.org/knowledge-center/pages/how-principals-affect-students-and-schools-a-systematic-synthesis-of-two-decades-of-research.aspx


● Lower student absenteeism and chronic absenteeism.

● Higher teacher job satisfaction.

● Reduced teacher turnover, particularly of effective teachers.

● Better academic achievement among students
Replacing a below average elementary principal with an above average principal 
would result in additional 2.9 months of math learning ad 2.7 months of reading 
learning for students

Studies demonstrate that schools with more 
effective principals have:

Grissom, J. A., Egalite, A. J., & Lindsay, C. A. (2021). How principals affect students and schools. Wallace 
Foundation



Through funding from the Joyce Foundation and the Minneapolis 
Foundation, CAREI developed a statewide survey of principals to 
elevate their voices in Minnesota while informing multiple 
stakeholders including (but not limited to) policymakers, school 
boards, principal licensure and professional development 
programs, and organizations like MESPA and MASSP that support 
Minnesota principals.

 



Survey Administration 
● Every principal and AP in MN sent a 

person-specific email

● November 11, 2021 through December 5, 2021 

● Will administer every other year

● Report of findings at z.umn.edu/MNPS22

 



Survey Topics

 

● Career Information
● Job Satisfaction
● Preparation and Licensure
● Professional Development
● Working Conditions
● Influence
● Educational Ecosystem
● COVID-19 and School 

Transformation 

● Culturally Responsive 
School Leadership 

● Leadership Self Efficacy and 
Needed Supports
○ School Improvement
○ Management and 

Decision-making
○ Culture and Climate
○ Instructional Leadership 



 

Greater Minnesota: 46% (362)

Metro Area: 54% (412)

34% response rate (779/2,323)



Job Satisfaction
Percent of respondents who, when thinking 
about their work experience over the past 
three months, “Agreed” or “Somewhat 
agreed” with… 

Top elements that most 
contribute to satisfaction at work:

1. Relationships with students: 68%
2. Relationships with staff: 60%
3. Seeing students grow socially and 

emotionally: 48%
4. Seeing students grow 

academically: 37%

“I am generally satisfied with being a 
leader at this school.” 

● Overall: 83%
● Greater Minnesota: 81%
● Metro Area: 84%
● Elementary 85%
● Secondary 80%

 



Professional Development
Type of PD Engaged In Most Often

1. Presentations at scheduled school / district meetings
2. Networking with other educational leaders
3. Other workshops or trainings
4. State or local conferences
5. MESPA provided opportunities
6. Other cohort-based learning experience
7. MASSP provided opportunities
8. Formal coaching
9. Formal mentoring

10. National conferences
11. Minnesota Principals Academy
12. Doctoral coursework

Rank of Usefulness of PD Experiences

1. Minnesota Principals Academy
2. Networking with other educational leaders
3. Doctoral coursework
4. Formal mentoring
5. Other cohort-based learning experience
6. Formal coaching
7. National conferences
8. MESPA provided opportunities
9. MASSP provided opportunities

10. State or local conferences
11. Other workshops or trainings
12. Presentations at scheduled school or district meetings
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Feeling obligated to be in the building: 68%

Limited time: 63%

COVID-19-related constraints: 59%

Budget constraints: 17%

Geographic distance from opportunities: 12%

Top Barriers to Participating in Professional 
Development

0% 25% 50% 75% 100%

 



Time Spent on Tasks by Type
● Internal administrative tasks: personnel issues, scheduling, reports, 

budgeting, operational meetings 

● Instructional tasks: curriculum, instruction, assessment, PLC 
meetings, data analysis, classroom observations, coaching

● Student interactions: academic guidance, discipline, seeking 
student voice, relationship building

● Family and community interactions: formal and informal 
interactions, attending events, seeking parent or community input 

● My own professional growth: self-reflection, attending PD, 
reviewing research, reading, networking with other administrative 
colleagues 

Response options

Much less time than I would like

Somewhat less time than I 
would like

About the right amount of time

Somewhat more time than I 
would like 

Much more time than I would 
like 

 





• Overall, 90% of respondents somewhat agreed or agreed 
that they can be successful as a leader at their school

• 79% of respondents feel their primary role is to be an 
instructional leader…

• However, only 61% of respondents report their supervisor 
ensures they have the time to do so.

Working Conditions

 



Principal Leadership Responsibility Areas
 



• Collaborating with staff to implement a school improvement plan
• Analyzing data to identify areas needing improvement
• Motivating a majority of my staff to implement changes
• Applying research-based approaches to school improvement planning
• Implementing & Monitoring changes to our practice over time

Principal Leadership Responsibility Areas
 



• Engaging multiple stakeholders (students, families, staff) in decision-making 
• Establishing discipline practices
• Hiring teachers
• Budgeting
• Communicating decisions 

Principal Leadership Responsibility Areas
 



• Addressing mental health issues
• Analyzing perception data about school climate
• Ensuring sense of belonging at school
• Conflict resolution
• Facilitating difficult conversations (e.g. race, sexuality, gender identity)

Principal Leadership Responsibility Areas
 



• Establishing a robust Multi-Tiered System of Supports (MTSS)
• Designing and facilitating professional development
• Ensuring culturally responsive curriculum, instruction, and assessments
• Coaching and evaluating teachers
• Gathering and analyzing student data

Principal Leadership Responsibility Areas
 



Average Level of Confidence by Area of 
Leadership

3.03 3.12

2.90 2.86

Response Options
1: Little to none

2: Insufficient

3: Sufficient

4: More than sufficient

 



When looking at areas of least confidence, respondents 
overwhelmingly told us they needed:

● Opportunities to increase knowledge or skills
● Tools or frameworks

Needed Supports

 



In which areas would you benefit from 
additional professional development? 

Reducing staff burnout: 34%

Advancing racial equity: 31%

Multi-Tiered System of Supports (MTSS): 25%

Providing instructional feedback: 21%

0% 25% 50% 75% 100%

 



The National Institute of School Leadership defines instructional 
leadership as the capacity of school leaders to:

• construct a shared vision for teaching and learning,

• evaluate the instructional systems as high quality and properly aligned,

• judge the quality of the teaching in a classroom based on an 
understanding of effective teaching and learning,

• analyze student performance data and make adjustments to the 
curriculum,

• provide strong coaching to teachers, and 

• organize and manage the entire system to allow for teacher teams to 
meet and work together so that all students can reach high standards.



Instructional Leadership

So then, what do we know about 
how to help principals further 

develop as instructional leaders?



Studies of Principals and Their Supervisors



Two Studies 

Study 1 - Instructional 
Leadership 

Study 2 - Supervisor 
Relationships

Investigated how practicing 
administrators understand the 
meaning of being an instructional 
leader focused on learning and how 
districts and principal supervisors can 
support principals to further develop 
their capacity.

Investigated the relationship between 
principals and their supervisors.  
Specifically, what relational actions 
should the supervisor take and what 
personal characteristics should a 
supervisor have to promote growth in 
principals (from both the principal 
and supervisor perspective)?



Instructional Leadership
● No common definition 

District Supports
● Value and importance of coherent systems and processes
● Importance of structural and cultural elements

Principal Supervisors (e.g. superintendent or designee)
● Value for mentoring and partnership
● Importance of creating a culture of adult learning 
● Value for systems and coaching approaches

Study 1 - Instructional Leadership 
Key Findings



Practices to 
Operationalize  
Development 
of Instructional 
Leadership 

Supervisor Practices
Implement identified principal supervisor 
strategies to support the growth and 
development of instructional leadership 
with a focus on learning

District Supports 
Create and leverage coherence by identifying 
and implementing district systems and 
structures that support principal growth and 
development as instructional leaders with a 
focus on learning

Foundation - Instructional Leadership
Build upon defined elements to develop a 
shared understanding and common definition
for highly effective instructional leadership
with a focus on learning



Implications: 
Districts



Implications: 
Principal 
Supervisors

Relationships play a critical role

Instructional Leadership Development

Knowing Principal Individually and Professionally

Coaching and Feedback

Professional Development



Trusting Relationship
● It’s foundational and you are wasting your time without it.

Pushing and Support
● Growth results from a balance of both

Differing Perceptions
● While overall there was significant agreement between principals and 

their supervisors, important differences were found.

Study 2 - Principal/Supervisor Relationships 
Key Findings















Key:





What school board members can do

Pose Questions:
• How has our district defined instructional leadership? Do we 

have a coherent instructional leadership framework? 

• What kind of professional development have our principals 
received? Was it focused on instruction? Did they feel it was 
useful? Has it led to us reaching our strategic goals as a 
district? 



So now what?

• As a state-Principals have told us they need better support 
and better tools.  To provide that, our focus needs to include 
a system of professional development for principal 
supervisors as well. 

• As a school board, support your superintendent, and others 
who supervise and support principals at the district office, in 
their pursuit of seeking this development. 



Upcoming opportunity

Minnesota Principals Support Academy  - Fall 2023
We have invited Superintendents and District Office 
Leaders to UMN Twin Cities Campus on Thursday, 
January 26 from 9am- 2pm to learn more about 
collectively supporting principals.

RSVP/more info: z.umn.edu/MN-PSA 




